










































Ethics and Privacy as Enablers of Learning Analytics
Citation for published version:
Gasevic, D, Dawson, S & Jovanovic, J 2016, 'Ethics and Privacy as Enablers of Learning Analytics' Journal
of Learning Analytics, vol. 3, no. 1, pp. 1. DOI: 10.18608/jla.2016.31.1
Digital Object Identifier (DOI):
10.18608/jla.2016.31.1
Link:
Link to publication record in Edinburgh Research Explorer
Document Version:
Publisher's PDF, also known as Version of record
Published In:
Journal of Learning Analytics
General rights
Copyright for the publications made accessible via the Edinburgh Research Explorer is retained by the author(s)
and / or other copyright owners and it is a condition of accessing these publications that users recognise and
abide by the legal requirements associated with these rights.
Take down policy
The University of Edinburgh has made every reasonable effort to ensure that Edinburgh Research Explorer
content complies with UK legislation. If you believe that the public display of this file breaches copyright please
contact openaccess@ed.ac.uk providing details, and we will remove access to the work immediately and
investigate your claim.













privacy	 guest	 edited	 by	 a	 team	 of	 researchers	 involved	 in	 the	 European	 Learning	 Analytics	
Community	Exchange	(LACE)	project.	The	issue	also	features	a	paper	that	looks	at	the	use	of	new	








drivers	 that	 are	 shaping	 the	 formation,	 growth	 and	maturation	 of	 the	 field	 of	 learning	 analytics.	 Our	
previous	 editorials	 have	 looked	 at	 a	 broad	 spectrum	 of	 issues	 such	 as	 critical	 reflection	 of	 the	 field	
through	methods	of	scientometrics	(Mirriahi,	Gasevic,	Dawson,	&	Long,	2014),	widening	of	the	field	and	
multi-disciplinarity	 (Mirriahi,	 Dawson,	 Gasevic,	 &	 Long,	 2014),	 community	 engagement	 (Gasevic,	
Dawson,	Mirriahi,	&	Long,	2015),	links	between	learning	analytics	and	learning	theory	(Dawson,	Mirriahi,	
&	 Gasevic,	 2015),	 and	 the	 importance	 for	 challenging	 the	 fields’	 disciplinary	 assumptions	 (Dawson,	
Gasevic,	&	Mirriahi,	2015).	This	editorial	continues	in	that	vein	touching	on	privacy	and	ethics.	
	
Recent	 indicators	 suggest	 that	 the	 field	 is	 experiencing	 continued	 growth	 and	 interest	 from	 diverse	
community	 groups	 including	 researchers,	 practitioners,	 administrators	 and	 government	 organisations.	
For	 example,	 the	 forthcoming	 6th	 edition	 of	 the	 International	 Conference	 on	 Learning	 Analytics	 and	
Knowledge	(LAK’16)	has	set	some	remarkable	records	including:	doubling	of	the	number	of	submissions	
compared	 to	 LAK’15;	 and	 approximately	 30%	 increase	 in	 the	 number	 of	 registered	 participants.	
Furthermore,	 the	 LAK	 conference	 proceedings	 is	 the	 only	 conference	 publication	 among	 the	 20	most	
cited	in	the	area	of	educational	technology	according	to	the	Google	Scholar	results	published	mid-2015.	
We	continue	to	see	the	growing	interest	in	and	impact	of	learning	analytics	in	many	regions	outside	of	
North	 America.	 For	 instance,	 Australia	 and	 Europe	 have	 significant	 momentum	 in	 analytics	 adoption	
among	 numerous	 institutions	 implementing	 and	 researching	 learning	 analytics	 and	 establishing	
communities	of	shared	interest	and	practice	There	is	also	an	increasing	amount	of	activities	across	Asia	
and	some	promising	learning	analytics	research	is	emerging	from	Latin	America	(Edumetricas,	2016).	We	








of	 important	 challenges	 remain	 to	 be	 addressed	 in	 order	 to	 further	 aid	 uptake	 and	 integration	 into	
educational	 practice.	Questions	 related	 to	 privacy	 and	 ethics	 in	 connection	 to	 learning	 analytics	 have	
been	 an	 ongoing	 concern	 since	 the	 early	 days	 of	 learning	 analytics.	 Examples	 of	 some	 of	 the	 major	
questions	are	related	to	the	ownership	and	protection	of	personal	data,	data	sharing	and	access,	ethical	






sound	 (K.N.C.,	 2014),	 the	 concerns	 associated	with	 privacy	 and	 ethics	 highlighted	 the	 need	 to	 better	
socialise	and	engage	all	 stakeholders	 in	timely	discussions	and	processes	regarding	privacy	and	ethical	
use	of	data.	Further,	systematic	research	studies	need	to	be	conducted	with	a	broad	participation	and	
even	 leadership	of	different	 stakeholder	groups	 to	unpack	 complexities	of	 learning	analytics	 adoption	
and	integration	among	various	stakeholder	groups.	Although	we	can	find	some	promising	contributions	




the	 most	 critical	 barriers	 for	 the	 adoption	 of	 learning	 analytics.	 We	 would	 like	 to	 take	 a	 different	
perspective	 to	 this	 and	 encourage	 the	 community	 to	 see	 ethics	 and	 privacy	 as	 enablers	 rather	 than	
barriers.	It	is	natural	that	learning	analytics	stakeholders	have	serious	questions	related	to	a	number	of	






















level	measurement	 of	 self-regulated	 learning	 processes	 based	 on	 the	 use	 of	 trace	 data.	 This	method	
expands	 the	 existing	 approaches	 commonly	 used	 for	measurement	 in	 self-regulated	 learning	 that	 are	
based	on	either	self-reports	or	think	aloud	protocols.	The	Siadaty	et	al.	method	also	contributes	to	the	
existing	 body	 of	 research	 knowledge	 that	 looks	 at	 the	 connections	 of	 learning	 analytics	 with	 self-
regulated	 learning	 and	 learning	 theory	 as	 already	 investigated	 in	 some	 of	 the	 previous	 issues	 of	 the	
Journal	of	Learning	Analytics	(Roll	&	Winne,	2015;	Wise	&	Shaffer,	2015).		
	








and	 help	 enormously	 in	 developing	 the	 conference	 and	 field	 as	 a	 whole.	 Any	 success	 the	 field	 now	
receives	 lies	 in	 large	part	 to	Erik’s	work	and	efforts.	He	 contributed	numerous	 foundational	papers	 in	
learning	analytics,	technology	enhanced	learning,	and	human-computer	interaction	and	mentored	many	
young	 researchers	 and	 students.	 Erik	 was	 a	 tireless	 advocate	 for	 the	 field	 and	 a	 person	 who	 has	
encouraged	many	to	recognize	the	importance	and	potential	of	learning	analytics	and	to	start	playing	an	
active	role	 in	 learning	analytics	research	and	development.	Our	field	is	endlessly	 indebted	to	Erik	–	his	
energy,	 leadership	and	contributions	will	be	well	honored	and	celebrated	 for	many	years.	The	Society	






4 EDITORIAL CHANGES 
	
Since	 its	 inception,	 SoLAR	has	 been	built	 on	 inclusivity,	 diversity,	 equity,	 and	 transparency	 as	 the	 key	
values	that	lead	to	the	development	and	sustainment	of	a	heathy	research	field	and	community.	One	of	
its	 core	 principles	 is	 to	 offer	 opportunities	 for	 all	members	 to	 participate,	 initiate,	 and	 lead	 different	
activities,	rather	than	having	those	roles	restricted	to	a	 limited	group	of	 individuals.	With	this	 in	mind,	
we	have	started	a	series	of	changes	to	our	editorial	team	with	the	goal	to	move	towards	an	entirely	new	
editorial	team	for	the	research	section	of	the	journal	by	the	end	of	2016	and	the	conclusion	of	volume	3.	
The	change	of	 the	editorial	 team	is	staged	over	the	course	of	 this	entire	year	to	assure	the	continuity	
and	effective	transfer	of	knowledge	and	existing	practices.	As	part	of	this	process,	Phil	Long	retired	as	
co-editor	 in	 March	 2016.	 We	 would	 like	 to	 thank	 Phil	 for	 his	 contributions	 to	 the	 field	 of	 learning	
analytics	and	the	role	he	has	played	in	the	development	of	the	journal.	The	remaining	two	editors	of	the	
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